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Abstract 
The purpose of study is to investigate the correlation between the graduate students’ perceptions of educational philosophies and their 
democratic attitude. The participants of the study are the graduate students completing their master’s studies in the Education Faculty of Mu÷la 
University in 2008-2009 academic year (n=45+46=91) in a program that do not require them to write a thesis to complete their studies. In the 
collection of the data, “Philosophical Preferences Evaluation Form” and “democratic attitude scale” were used. The results revealed that there 
is significant difference among the groups in terms of their perception for the educational philosophies of idealism, experimentalism and 
existentialism.  
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1. Introduction  
The general framework of the present study is grounded on two different variables, educational philosophies and democratic 
attitudes. Do the democratic attitudes of the students having different philosophical perceptions differentiate? The answer to this 
question can also be the answer to the question of what type of person we will educate. In this respect, it is of great importance to 
investigate the correlation between educational philosophy and democratic attitude. An educational philosophy aims to 
investigate all the aspects of educational process based on systematic ways of reasoning and recommend solutions in line with 
different views of thinking and understanding. When the educational process is considered as a process, it can be defined as an 
activity carried out to explain the problems hindering education and concepts, thoughts, methodologies and principles 
determining the direction of education (Büyükdüvenci, 1987). Philosophical preferences of a person affect his/her preferences for 
teaching-learning, personality characteristics, attitudes, values and competencies. When the related literature is reviewed, many 
educational philosophies coming from mainstream philosophical schools are seen (Gutek, 2001; Wiles ve Bondi,  1984; Sönmez, 
1996; Livingston ve McClain, 1995).  The present study deals with the philosophical movements indicated in the “Philosophical 
Preferences Evaluation Scale” developed by Wiles and Bondi (1984). These philosophical movements are perennialism, 
idealism, realism, experientialism, and existentialism. These different educational philosophical movements approach the truth, 
knowledge, entity and value from different paradigms.   
In this framework, education philosophy forms a systematic thinking platform concerning the how and according to which 
thinking systems the educational settings will be designed and the information will be constructed.  
1.1. Democratic attitude  
The principal task of educational institutions and educational systems is to improve thinking skills, democratic living culture 
and attitudes and values (Davis, 2003). But, still the most important question for which answer is sought by education systems is 
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to what extent these values and attitudes have been gained and will be gained by students.  For the educational institutions to 
impart democratic attitudes in their students, educational philosophical movements should be emphasized more in teaching and 
learning process. Development of democratic attitudes and understandings is closely associated with the extent to which 
educational philosophies are known and reflected in learning-teaching processes and settings.  
Research revealed that with the decreasing level of democratic attitudes, neurotic tendencies increase and the level of self-
actualization and social relations decreases (Karahan et al., 2006). In some of the studies carried out in Turkey, it was found that 
most of the student teachers do not adequately posses democratic values (Çankaya, Seçkin, 2004), 88% of the teachers adopt 
militant democracy perception (Do÷anay, Çuhadar, SarÕ, 2004). In a study, Demoulin and Kolstad (2000) found that older 
students compared to younger students and female students compared to male students have higher level of democratic attitudes. 
Some of the studies revealed that democratic attitude scores of the classroom teachers display significant differences favoring 
females, more experienced teachers and those completing their graduate studies (Taçman, 2009). However, Gözütok (1995) did 
not find such differences.   
It is generally accepted that the university youth in Turkey are in various social and political conflicts. On the basis of these 
conflicts lies the fact that opinions, entities, truths, values, and learning and teaching are not discussed through philosophical 
thinking methods. One of the reasons for democratic attitudes not to develop is ignoring the methodology making up the core of 
the educational philosophy. Though there are some units studied as introduction to philosophy in some courses, the adequacy of 
them is questionable in terms of developing democratic thinking and attitudes. Hence, the study aims to explore whether there 
are some relationships between the students’ philosophical tendencies and their democratic attitudes.  
Problem statement: Is there a significant correlation between the students’ philosophical perceptions and their democratic 
attitude scores?   
Purpose of the study: The purpose of the present study is to investigate the post-graduate students’ perception of philosophies 
and their democratic attitudes in relation to various variables. For this purpose, the study seeks answers to the following sub-
questions:  
1. What are the post-graduate students’ perceptions of the educational philosophies?  
2. Are there significant differences between their perceptions’ of the educational philosophies?  
3. Do their philosophical perceptions vary significantly depending on the gender variable?   
4. Are there significant differences among democratic attitude scores?  
5. Are there significant differences between democratic attitude scores and gender variable?  
6. Is there a significant correlation between the students’ perceptions of the philosophies and their democratic attitude scores?  
7. Is there a significant correlation between the students’ education philosophy they primarily support and their democratic 
attitude scores?  
2.  Method 
The sampling of the study consists of the graduate students completing their master’s studies at the Education Faculty of 
Mu÷la University (n= 45+46=91). The data of the study were collected through Philosophy Preference Evaluation Scale 
developed by Wiles and Bondi (1993, 80) and translated into Turkish and its reliability and validity tests were conducted by 
Do÷anay, A. and SarÕ, M. (2003) and “Democratic Attitude Scale” developed by “Attitude Research Laboratory” and personal 
information form. In the analysis of the data, arithmetic means, standard deviations, t-test, frequencies, percentages, and Kruakal 
Wallis test were used. For the present study, significance level is accepted to be 0.05.  
3.  Results (Findings) 
When the graduate students’ perceptions of the educational philosophies are examined in Figure 1, it is seen that the most 
preferred one is experiential philosophy and the least preferred one is perennialism (in both groups, secondary education social 
sciences (OSA) and secondary school physics and mathematics (OFMA)  
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Figure 1. Graduate Students’ (OSA and OFMA) Perceptions of The Educational Philosophies  
 
 
 
 
Table 1. Arithmetic Means, Standard Deviations and t and p Values for Students’ Perceptions of the Educational  
Philosophies  
 
 OSA OFMA   
Educational 
Philosophy  
N Mean Ss N Mean Ss t p 
Perennialism 46 23,97 4,63 45 23,60 3,65 -,432 ,667 
Idealism 46 24,41 4,35 45 31,15 2,77 8,791 ,000 
Realism 46 28,80 3,03 45 28,35 3,09 -,699 ,487 
Experientialism 46 33,58 3,39 45 31,84 3,51 -2,405 ,018 
Existentialism  46 28,84 3,74 45 27,11 4,13 -2,102 ,038 
 
When the Table 1 is examined, it is seen that according to results t-test conducted to investigate whether there are significant 
differences among the students’ perceptions of educational philosophies, there is a significant difference among the perception 
scores for idealism favoring OFMA students (p<.05),  and as for the perceptions of educational philosophies of experientialism 
and existentialism, there is a significant difference favoring OSA students (p<.05). Moreover, it was found that the perceptions 
do not significantly vary depending on the gender variable. (p>0,05).  
The primary education philosophy preference of the students was found through the  highest arithmetic means obtained from 
“Philosophy Preference Evaluation Scale”    
 
Table 2. Distribution of the Students’ Primary Preferences for Educational Philosophy according to Groups 
 
Educational 
Philosophy 
Perennialism Idealism Realism Experientialism  Existentialism  Total 
Groups N % N % N % N % N % N % 
OSA 2 4,3 2 4,3 5 10,9 34 73,9 3 6,5 46 100 
OFMA 0 ,0 17 37,8 3 6,7 21 46,7 4 8,9 45 100 
Total 2 2,2 19 20,9 8 8,8 55 60,4 7 7,7 91 100 
 
The primary preference distribution of the students is as follows: experientialism (60,4%), idealism (20,9%), realism (8,8%), 
existentialism (7.7%) and perennialism (2,2%).  
The results of t-test carried out to determine whether there are significant differences among the democratic attitudes of the 
groups are presented in Table 3.  
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When the table 3 is examined, it is seen that there is no significant difference between the democratic scores of the groups 
(OSA and OFMA) (p>0.05). Moreover, in the t-test analysis, it was investigated whether there are significant differentiations 
between the groups’ democratic attitude scores.  
The relations between the students’ perceptions of educational philosophies and their democratic attitude scores are analyzed 
through Pearson Correlation Method and presented in Table 4.  
 
Table 4. Pearson Correlation Results concerning the relations between the students’ perceptions of educational philosophies and their democratic attitude 
scores 
  
Groups 
 
Educational 
Philosophy  
N Mean Std. Deviation r value p value 
Perennialism 45 23,6000 3,65812 ,226 ,136 
Idealism 45 31,1556 2,77124 ,060 ,695 
Realism 45 28,3556 3,09806 ,270 ,073 
Experientialism 45 31,8444 3,51591 -,018 ,907 
 
 
OFMA 
Existentialism  45 27,1111 4,13534 ,168 ,270 
Perennialism 46 23,9783 4,63076 ,256 ,086 
Idealism 46 24,4130 4,35419 ,313 ,034 
Realism 46 28,8043 3,03036 ,377 ,010 
Experientialism 46 33,5870 3,39657 ,353 ,016 
 
 
OSA 
Existentialism  46 28,8478 3,74146 ,272 ,067 
 
While there is no significant correlation found in terms of the students’ perceptions of educational philosophies and their 
democratic attitudes according to Pearson Correlation test results for OFMA group (p>0,05), for OSA group, significant positive 
correlations were found in relation to the philosophies of idealism (r=,313,p<,0,05), realism (r=,377,p<0,05) and experientialism 
(r=,353, p<0,05). 
4.  Discussion and Results 
When the students’ perceptions of educational philosophies are examined, it is seen that the education philosophy of 
experientialism has the highest mean. Moreover, significant difference was found in terms of the educational philosophy of 
idealism favoring OFMA students and OSA students for the philosophies of experientialism and existentialism. No significant 
difference was found in relation to the gender variable.    
No significant difference was found in relation to democratic attitudes between the groups (OSA and OFMA). Moreover, no 
significant difference was found between the democratic attitude scores and the gender variable. In the same way, Do÷anay, 
Çuhadar and SarÕ (2004) found no significant difference between the female and male teachers’ democratic attitudes.  
For another purpose of the study, Pearson Correlation Analysis was conducted and this analysis revealed that there is no 
significant correlation between OFMA group students’ perception of educational philosophies and their democratic attitudes. On 
the other hand, for OSA group students, significant positive correlation was found between the students’ perceptions of idealism, 
realism and experientialism and their democratic attitudes.  
 
Table 3. Independent t-test results for the democratic attitude scores of the groups 
 
 Groups N Mean Std. 
Deviation 
t df p 
OFMA 45 33.4000 3.30564 Democratic 
attitude OSA 46 33.1957 4.32882 
.253 89 .801 
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In light of the findings of the present study, it can be argued that post-graduate education without the requirement of writing a 
thesis mostly given to equip the student teachers with pedagogical knowledge at the education faculties results in better 
perception of the educational philosophies such as experientialism and existentialism and their selection as primarily preferred 
education philosophies. With the increasing democratic attitude scores, it seems that the perceptions of modern educational 
philosophies improve. In modern educational philosophies, teachers are expected to be more democratic and humanistic. Such 
teachers adopt suitable methodological approaches for students to improve their in-class and out-class freedom and 
responsibilities.  
In the education system, more emphasis should be put on the methodological approaches of the modern educational 
philosophies that can be employed to educate individuals having more democratic attitudes. 
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